
 
 

      English 
‘If you want your children to be intelligent, read them fairy tales. If you want them to be more intelligent, read them 

more fairy tales.’ – Albert Einstein 
 

At Blackawton our English intention is to deliver a curriculum, which enables pupils to acquire necessary knowledge, skills and understanding to become lifelong readers, writers and 

linguists. Pupils receive a well-rounded learning experience when reading, writing, speaking and listening within a curriculum, which is built alongside high-quality age-

appropriate and classic texts. Our books choices create opportunities to develop reading fluency and comprehension with a focus on key reading strategies and skills. 

Children develop grammar and punctuation knowledge and understanding to use and apply across the wider curriculum as they explore the writing structure and features of 

different genres, identifying the purpose and audience; planning and writing an initial piece of writing with a clear context and purpose, using ambitious vocabulary, before 

evaluating the effectiveness of it by editing, redrafting and finally, assessing.  

  

  READING  WRITING  

Composition & Transcription  

  

SPELLING  HANDWRITING  

INTENTION  

  

To deliver a knowledge-

rich curriculum which has reading at 

its core across all curriculum 

areas.  Through choosing quality and 

classic texts, we intend to develop a 

love of reading as well as an 

understanding that reading allows 

them to discover new knowledge, 

solve problems and fuels their 

imagination for ideas to use in their 

own work.  

  

To develop children’s knowledge 

and ability to produce well-

structured, detailed writing in 

which the meaning is made clear 

and which engages the interest 

of the audience.   

To support children’s 

knowledge in spelling accurately 

and confidently to become 

competent spellers.   

To have high expectations regarding 

handwriting and presentation in books which 

children respond to, to ensure they fulfil their 

potential in all written tasks.   

IMPLEMENTATION  Reading  

Reading forms the core of our 

curriculum. All children read. Books 

are selected by teachers with the 

knowledge of how they link to other 

areas of the curriculum. Children 

make regular visits to our well-stocked 

library. 

Throughout reading, 

children have the opportunity to 

explore high-quality texts in 

depth, enhancing reading 

comprehension and providing 

meaningful contexts and 

purposes for their writing.  

Grammar and 

punctuation knowledge is taught 

in line with NC guidance in 

each year group, throughout the 

week and children have 

opportunities to write at length, in 

extended cross-curricular writing 

sessions - applying their 

taught English skills, along with the 

knowledge and ambitious 

vocabulary they’re exposed to in 

At Blackawton, spelling is taught 

in focused sessions within each 

class and then identified in their 

reading and applied in their 

writing.   

  

  

Children are taught handwriting 

skills, however accurate and neat 

handwriting is promoted and valued at all 

times and children are reminded regularly 

about their handwriting practice and 

encouraged to produce their best work.   

  

  

  

In the Early Years, children are 

taught spelling using the Read, 

Write Inc programme.  

  

In the Early Years, handwriting is taught 

through the development of fine motor skills 

and RWI scheme.  

  



 
 

Phonics  

The systematic teaching of phonics 

through the Read Write Inc 

programme has a high priority 

throughout Foundation Stage and Key 

Stage 1.   High quality phonics is 

taught daily to all children in 

Foundation Stage, Year 1 and those in 

Year 2 who have been regularly 

assessed and still need to be on the 

RWI programme.  Children are 

grouped across the Key Stage in 

abilities.  Home-school links are 

established in supporting children in 

the early stages of children learning to 

read and write. This is delivered 

through parent workshops, sound 

books to practise at home and home 

learning tasks.    

the wider curriculum. Teachers 

clearly model writing skills and 

document the learning journey 

through working walls and 

vocabulary walls. Children 

evaluate the effectiveness of 

writing by editing and redrafting, 

before self-assessing and peer-

assessing their own work and the 

work of others.   

  

In Phases 2 and 3, a spelling 

lesson is delivered at least once a 

week where a specific spelling 

rule is taught in line with national 

curriculum 

expectations alongside the RWI 

programme in Phase 2.  

In addition to this, children 

are taught spellings from 

the Statutory spelling list from the 

National Curriculum and 

are encouraged to use these 

words in their own independent 

writing.  

In Phases 2 and 3, handwriting is taught 

through Teach Handwriting alongside the RWI 

scheme in Phase 2. Intervention is in place for 

those who need further support is KS2.  

In the Early Years, children will be 

formally taught to read through the 

implementation of Read Write Inc. This 

encompasses guided reading and 

several daily reading activities that 

are targeted at the children’s 

individual reading level.  

Children are additionally assessed in 

their individual reading levels through 

a half termly RWI assessment of 

reading phonemes and ‘special 

friends’.  Children are assessed on 

their ability to ‘Fred Talk’, ‘Fred in your 

head’ and read nonsense words to 

identify the skills of blending, reading 

on sight and preparation for Year One 

Phonics screening.  Children are 

tracked to ensure sufficient progress is 

made.  From this children are 

identified for catch up sessions and 

groups are altered 

accordingly.  Parents are told about 

catch up programmes and 

encouraged to help practise the 

same skills at home with their child.     

Children who have an identified need 

i.e. no home support/ Sen/PP/more 

able will be heard read 1:1 three times 



 
 

a week, All other children will be 

heard at least once a week.  

Once children have completed the 

RWI programme, they are put on to 

Accelerated Reader as they should 

be fluent in decoding and 

blending and can comprehend and 

retell events in a book.   

The range of books on AR provides 

the children with a wide range of 

different genres that engage and 

interest all readers. There are 

comprehension exercises for all books, 

which support the pupils decoding, 

knowledge and understand of each 

text. The preliminary reading scheme 

books accessed by beginner readers 

are coded and purposefully chosen 

to support the children’s phonics 

development through scaffolding 

their reading skills. In addition to this, 

children who have an identified need 

i.e. no home support/ Sen/PP/more 

able will be heard read 1:1. 

Guided Reading  

Children are exposed to the 

mnemonic VIPERS (vocabulary, 

inference, prediction, explain, 

retrieval, summarise/sequence) from 

EYFS to teach the key reading skills.  

VIPERS can be applied to 

photographs, videos and writing, 

therefore is accessible to even pre-

readers, enabling them to develop 

the key reading skills.  

Children will receive a rich adult-led 

guided reading session each week, 

whereby the text genre is linked 

with wider curriculum based written 

and English sequences. Guided 

reading sessions therefore, will cover a 

full range of genres throughout the 

year. The guided reading session is 

comprised of a balance of discussion 



 
 

and written comprehension tasks in 

preparation for end of key stage 

SATS.   

Reading environments in our school  

All teachers read to their classes daily, 

this is a classic text, which stretches 

children’s vocabulary and reading 

experiences.   

  

IMPACT  Children will have a love of reading 

and make at least good progress in 

reading from their last point of 

statutory assessment of from their 

starting point in Nursery.  

Children will be able to produce 

written work in all areas of the 

curriculum of a similar standard 

which evidences good progress 

from their last point of statutory 

assessment or their starting point 

in Nursery.  

Children will leave Blackawton as 

confident and accurate spellers.   

Children leave Blackawton Primary 

School being able to use fluent, legible and 

speedy handwriting.  

  
  
 

 

 

 

 

 

 

Throughout the school year children are exposed to a selection of the following genres. 
  

 

Phase 2 (Years 1/2/3) Phase 3 (Year 4/5/6) 

Narrative 

Poetry 

Non Chron Reports 

Recount/Diary 

Letter 

Instructions 

Explanation (covered through Science) 

Newspaper  

Narrative 

Poetry 

Non Chron Reports 

Recount/Diary 

Letter 

Instructions (covered through Wider Curriculum) 

Explanation (covered through Science) 

Newspaper 

Biographies (covered through History) 

Playscripts 

Discussion/Debate (covered through Wider Curriculum) 

Persuasion 

 

 

 

 

 



 
 

 

 

 

 

 

WRITING OUTCOMES 

Writing outcome sheets at Blackawton will be in English books- they show the start of a new unit and should be followed by elicitation, exposure to a WAGOLL, identifying features, 

the teaching of the outlined SPAG, guided reading in that genre, the final writing outcome, evidence of editing and assessment (conducted by children and teacher). 

The PURPOSE for these is to direct our teaching and the children’s learning, as well as ensure there is a PURPOSE to our writing.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Writing Outcomes should be taken 

from the writing genre progression 

document. 

Writing Outcome = the genre being 

covered  

These should be concise and English-

related only. They should state the 

genre being covered for the end 

writing piece. 

 The number of objectives should be 

realistic, an amount you know you 

can plan and will cover effectively 

within the allocated curriculum time 

for that unit, and you can be 

confident that the children will be 

able to apply in their final piece. 

These objectives should come from 

writing skills progression document. 

For mixed age group classes, ensure 

that the shared year group are 

covering the same objectives.  

Spellings- these spellings must be 

meaningful, therefore being referred 

to and being pulled up on in lessons. 

They can be a mixture of ‘topical 

words’ and/or national curriculum 

spellings.  

These are for us AND the children- 

make sure they are accessible.  

Phase Teams MUST work on these documents together, they 

should be the same in each class with shared year groups. 



 
 

 

 

 

 
   Transcription     

   Handwriting     

Year 1  Form most lower case 

letters correctly.  

Form lower case letters 

in the correct direction,  

starting and  

finishing in the right 

place.  

Form capital letters.  Form digits 0-9.  Understand which letters  

belong to which 

handwriting ‘families’.  

    

Year 2  Form lower case letters 

of  

the correct size  

relative to one another 

in some of their  

Form lower case letters 

of  

the correct size relative 

to one  

another in most of their 

writing.  

Use the diagonal and 

horizontal  

strokes needed to join 

letters in some of their  

Use the diagonal and 

horizontal  

strokes needed to join 

letters.  

Understand  

which letters,  

adjacent to one  

another, are best left 

unjoined.  

Write capital letters and  

digits of the  

correct size,  

orientation and 

relationship to  

Use spacing between 

words that reflects the 

size of the letters.  

  

 writing.   writing.    one another  

and to lower case 

letters.  

 

Year 3  Increasingly use the diagonal and horizontal strokes that are needed to join 

letters and begin to  

understand which letters, when adjacent to one another, are best left 

unjoined.  

Increase the legibility, consistency and quality of their handwriting e.g.  

by beginning to ensure that the downstrokes of letters are parallel and equidistant; that lines of writing are 

spaced sufficiently so that the ascenders and descenders of letters do not touch.  

Year 4  Use the diagonal and horizontal strokes needed to join letters in some of their 

writing   

Increase the legibility, consistency and quality of their handwriting e.g.  

by beginning to ensure that the downstrokes of letters are parallel and equidistant; that lines of writing are 

spaced sufficiently so that the ascenders and descenders of letters do not touch.  

Year 5  Write increasing legibly, fluently and with increasing speed through improving 

choices of which the shape of a letter to use when given choices and 

deciding whether or not to join specific letters.  

Writing increasingly legibly.  

Year 6  Write legibly, fluently and with increasing speed, deciding how to join specific 

letters and when they are best left unjoined.  

Write  legibly, fluently and with increasing speed by choosing the writing implement that is best suited for 

the task.  

 

 
 

 Composition  

Year 1  • Write sentences by saying out loud what they're going to write about, after discussion with the teacher.  

• Write down one of the sentences that has been rehearsed.   

• Compose and write sentences independently to convey ideas.  

• Write sentences, sequencing them to form short narratives. (Real or fictional)  



 
 

• Write sentences re-reading what has been writing to check that it makes sense.  

• Discuss what has been written with the teacher or other pupils.  

• Read aloud writing clearly enough to be heard by peers and the teacher.  

Year 2  • Write sentences that are linked themaically.  

• Write about real events, recording these simply and clearly.  

• Write poetry to develop positive attitudes and stamina for writing.  

• Write effectively and coherently for different purposes, drawing on reading to inform the vocabulary and grammar of writing.  

• Consider what they are going to write before beginning by writing down ideas, keywords and new vocabulary,  

• Consider what they are going to write before beginning by encapsulating what they want to say, sentences by sentence.   

• Make simple additions, revisions and corrections to own writing, by evaluating their writing with the teacher and other pupils.  

• Make simple additions, revisions and corrections to own writing by re-reading to check that it makes sense and that verbs in indicate time are used correctly and 

consistently, including verbs of the continuous form.  

• Make simple additions, revisions and corrections to own writing by proof-reading e.g. errors in SPaG, improve word phrases, independently or following a 

conversation with the teacher.  

• Read aloud what has been written with appropriate intonation to make the meaning clearer.  

Year 3  • Plan writing by discussing writing similar to that which they are planning to write in order to understand and learn from its structure and vocabulary.  

• Plan writing by discussing and recording ideas within a given structure.  

• Draft and write by composing and rehearse sentences orally, building on varied and rich vocabulary and using sentence structures from English Appendix 2.  

• Draft and write by organising writing into  paragraphs as a way of grouping related material.  

• Draft and write in narratives, creating settings, characters and plot.  

• Draft and write non-narrative material, using headings and subheadings to organise texts.  

• Evaluate and edit by assessing the effectiveness of writing.  

• Evaluate and edit by proposing changes to grammar and vocabulary linked to the use of a/an, conjunctions, adverbs and prepositions.   

• Proof read for spelling errors and for punctuation.  

• Read own writing aloud, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning is clear. 

Year 4 • Plan writing by discussing writing similar to that which they are planning to write in order to understand and learn from its structure and vocabulary.  

• Plan writing by discussing and recording ideas.  

• Draft and write by composing and rehearse sentences orally (including dialogue), building on varied and rich vocabulary and using sentence structures from 

English Appendix 2.  

• Draft and write by organising paragraphs around a theme.  

• Draft and write in narratives, creating settings, characters and plot with consideration for the audience and purpose.  

• Draft and write non-narrative material, using simple organisational devices.  

• Evaluate and edit by assessing the effectiveness of his/her own and others writing and suggesting improvements.  

• Evaluate and edit by proposing changes to grammar and vocabulary to improve consistency, including the accurate use of pronouns in sentences, expanded 

noun phrases and fronted adverbials.    

• Proof read for spelling and punctuation errors, including  the use of the apostrophe for possession, speech punctuation and use of the comma for fronted 

adverbials.   

• Confidently read his/her own writing aloud, to a group or the whole class, using appropriate intonation and controlling the tone and volume so that the meaning 

is clear. 



 
 

Year 5 • Plan writing by identifying the audience for and purpose of the writing, using other similar writing as models for his/her own   

• Plan writing by noting and developing initial ideas, drawing on reading where necessary  

• Plan writing of narratives by considering how authors have developed characters and setting in what the class has read, listened to or seen performed. .  

• Draft and write by selecting appropriate grammar and vocabulary, including that within English Appendix 2..  

• Draft and write in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character.  

• Draft and write by precising longer passages.  

• Draft and write by using devices to build cohesion within and across sentences and paragraphs e.g then, after that, this, firstly.  

• Draft and write by linking ideas across paragraphs using adverbials of time e.g. later, place e.g. nearby and number e.g. secondly or tense choices e.g. he had 

seen her before.  

• Draft and write by using further organisational and presentational devices to structure text and to guide the reader e.g.  

• headings, bullet points, underlining.  

• Use different verb forms mostly accurately with consideration for audience purpose.  

• Evaluate and edit by assessing the effectiveness of his/her own and others writing.  

• Evaluate and edit by proposing changes to vocabulary,grammar and punctuation to enhance effects and clarify meaning (English Appendix 2).  

• Evaluate and edit be ensuring mostly consistent and correct use of tense throughout a piece of writing.  

• Evaluate and edit by ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing.    

• Proof-read for spelling errors linked to spelling statements for Year 5.  

• Proof-read for punctuation errors, including use of brackets, dashes or commas in indicate parenthesis; use of commas to clarify meaning or avoid ambiguity,   

• Perform his/her own compositions, using appropriate intonation, volume and movement so that the meaning is clear.  

 

Year 6 • Plan writing by identifying the audience for and purpose of the writing, effectively selecting the appropriate form (e.g.  

• the use of first person in a diary; direct address in instructions and persuasive writing).   

• Plan writing by noting and developing initial ideas, drawing on reading and research where necessary  

• Plan writing of narratives through reasoned consideration of how authors have developed characters and setting in what the class has read, listened to or seen 

performed.   

• Write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what he/she has read as models for 

his/her own writing (e.g. literary language, characterisation, structure)   

• Draft and write by selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning (English Appendix 2).  

• Draft and write by precising longer passages.  

• Draft and write by linking ideas across paragraphs using a wider range of cohesive devices; repetition of a word phrase, grammatical connections and ellipsis.  

• Draft and write by using further organisational and presentational devices to structure text and to guide the reader e.g.  

• sub-headings, columns, bullets or tables.  

• Evaluate and edit by assessing the effectiveness of his/her own and others writing with reasoning..  

• Evaluate and edit by proposing reasoned changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning (English Appendix 2).  

• Evaluate and edit be ensuring the consistent and correct use of tense throughout a piece of writing.  

• Evaluate and edit by ensuring correct subject and verb agreement when using singular and plural.  

• Distinguish between the language of speech and writing and choosing appropriate register.  

• Proof-read for spelling errors linked to spelling statements for Year 6.  

• Proof-read for punctuation errors, including use of semi-colons, colons, dashes, punctuation of bullet points in lists, use of hyphens. 

 

 
 

 

 

 

 

 

 

 

 

 



 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

  

 

  Punctuation and Grammar - NC Statements.   

  Word  Sentence  Text  Punctuation  Terminology  

  

Year 1   Plural noun suffixes  

+s and es  

  

Adding suffixes to verbs where 

there is no  

change to the route verb.  

Helped, helper, helping  

  

Adding prefix to verbs and 

adjectives and how this 

changes the meaning.  

+ing  

+ed  

 +er  

+un  

How words combine to make 

sentences.  

  

Joining clauses with and  

  

  

  

Sequencing sentences to for 

short narratives  

  

  

  

Separation of words with finger 

spaces  

  

Capital Letters  

  

Full stops  

  

Question marks  

  

Exclamation marks  

  

Capital letters for names and 

personal pronoun I  

  

  

  

Letter  

Capital Letter  

Word  

Singular  

Plural  

Sentence  

Punctuation  

Full stop  

Question Mark  

Exclamation Mark  

  

  

  

  



 
 

 

Year 2  Formation of nouns using 

suffixes and by compounding.  

  

Formation of adjectives using 

suffixes  

   

Use of the suffixes er and est in 

adjectives  

and the use of ly to turn 

adjectives into adverbs.  

  

Formation of suffixes s, es 

ed  

Ing  

ful  less  

ment  

  

  

  

  

  

  

Subordination (when, if, that, 

because) and  

coordination (or, and, but)  

  

Expanded Noun Phrases for 

description and specification  

  

How the grammatical patterns 

in a sentence indicate function 

as a  

statement, question, 

exclamation or  

command.  

  

  

  

Correct past and present tense  

(ed and irregular)  

  

Progressive forms of verbs in the 

present and past tense to mark  

actions in progress.  

(She is drumming, he was 

shouting)  

Capital letters  

  

Full stops  

Question marks  

  

Exclamation marks  

  

Commas to separate a list  

  

Apostrophes to mark singular 

possession in nouns.  

  

  

Noun  

Noun Phrase  

Statement  

Question  

Exclamation  

Command  

Compound  

Suffix  

Adjective  

Adverb  

Verb  

Tense (past, present)  

Apostrophe Comma  

  

 

Year 3  Formation of nouns using a 

range of prefixes  

Super  

Auto  

Anti  

  

Use of forms a and an  

  

Word families based on 

common words,  

showing how words are 

related in form and meaning.  

  

  

  

  

  

  

  

  

  

  

Express time, place and cause 

using  

conjunctions.  

When  

Before  

After  

While  

So  

Because  

  

Adverbs  

Then  

Next  

Soon  

Therefore  

  

Or prepositions  

Before After  

During  

In  

Because of  

Introduction to paragraphs to 

group material  

  

Headings and subheadings to 

aid presentation  

  

Use of present perfect form of 

verbs instead of simple past 

tense.  

  

  

  

Introduction to inverted commas 

to punctuate direct speech   

  

Preposition  

Conjunction  

Word family  

Prefix  

Clause  

Subordinate clause  

Direct speech  

Consonant letter vowel  

Vowel letter  

Inverted Commas  

  

  

  



 
 

 

Year 4  Grammatical difference 

between plural and possessive 

‘s’  

  

Standard forms for verb 

inflections instead of local 

spoken forms  

We were/we was  

I did/ I done  

  

  

  

  

  

Noun Phrases expanded  

by the addition of  

modifying adjectives,  

nouns and prepositional 

phrases.  

  

Fronted Adverbials  

Use of paragraphs to organise 

ideas around a theme   

  

Appropriate choice of pronoun 

or noun within  

and across sentences to aid 

cohesion and avoid repetition.   

  

  

  

  

  

Use on inverted commas and 

other punctuation to  

indicate direct speech.  

  

Apostrophes to mark plural 

possession  

  

Use of commas after fronted 

adverbials.  

Determiner  

Pronoun  

Possessive pronoun Adverbial  

  

  

Year 5  Converting nouns or 

adjectives into verbs using 

suffixes.  

  

Verb Prefixes  

  

  

  

  

Relative clauses beginning with 

who,  

which, where, when,  

whose, that or an omitted 

relative pronoun  

  

Indicating degrees of possibility 

using adverbs or modal verbs.  

Devices to build cohesion within 

a paragraph  

Then, after that, this, firstly.  

  

Linking ideas across paragraphs 

using  

adverbials of time, place and 

number or tenses choice.  

Brackets, dashes or commas to 

indicate parenthesis.  

  

Use commas to clarify meaning or 

avoid ambiguity.  

Modal verb  

Relative pronoun  

Relative clause  

Parenthesis  

Bracket  

Dash  

Cohesion  

Ambiguity  

  

  



 
 

Year 6  The difference between 

vocabulary typical of informal 

speech and  

vocabulary appropriate for 

formal speech and writing.  

  

How words are related by 

meaning as synonyms and 

antonyms   

  

  

Punctuation of bullet points to 

list information  

  

   

   

Use of passive to affect the 

presentation of information in a 

sentence.   

  

The difference between 

structures typical of  

informal speech and  

structures appropriate for formal 

speech and writing.   

  

  

  

  

  

  

Linking ideas across paragraphs 

using a wider range of cohesive  

devices: repetition of a word or 

phrase,  

grammatical connections  

e.g adverbials and ellipsis.  

  

Layout devices  

Headings, subheadings, 

columns, bullets or tables to 

structure text.  

Use of the semi- colon, colon and 

dash to mark the boundary 

between.  

  

Use of the colon to introduce a list 

and use of  

semicolons within lists.   

  

How hyphens can be used to 

avoid ambiguity.  

Subject  

Object  

Active  

Passive  

Synonym  

Antonym  

Ellipsis  

Hyphen  

Colon  

Semi-colon  

Bullet points  

  

  

  

  

  

 

 


